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been most concerned. I am not suggesting that ,a com-
mittee of professors of philosophy should lay down
curricula for secondary modern schools, though actually
they would probably do it much better than most other
committees. The education of these schools, that of the
great majority of the population, is still in too embryonic
a stage for us to be anything but experimental in our
approach. The only limitations on experiment must come
from the teachers themselves, and for many years they
must be left free to create and adapt the content of an
education that has yet barely an existence of its own. But
even for these schools I believe that the guidance on
general principles that the academic tradition can give to
the grammar schools may be profoundly helpful.
Let us consider in conclusion a practical example of the
kind of contribution which academic opinion could make
at the present moment. One of the most pressing prob-
lems of our education (it has been the recurrent theme
of this essay) is to decide what the equipment of the
educated man should be at die university level, whatever
his special subject. A small committee should be set up to
consider this problem. It is true that there are too many
committees. But this would differ from most in that its
members would be chosen for personal qualities and not
as representatives of interests and points of view. They
would be mainly teachers in universities or schools and
members of the inspectorate, and their function would
be to consider the question in the light of first principles
rather than to. produce a colourless compromise of exist-
ing practices. They would not hear exhaustive evidence
from interested parties that would lead them to a meaning-
less affirmation of the indispensability of every subject.